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Abstract

This paper describes a content-based digital competences training programme
aimed at a sample of 699 migrant women living in the Region of Murcia (Spain)
who receive the Minimum Vital Income, as part of the «+que Emple-A» project
financed by the Spanish Government through the Next Generation European
funds granted to alleviate the consequences of the Covid 19 pandemic.

The programme design methodology is based on a comprehensive approach to
digital competence according to the European Framework DigComp 2.2 of Digital
Competences for Citizenship, from which 17 didactic units have been developed.
The programme is taught with the support of an online training platform in twelve
municipalities of the Region of Murcia, and particularly in their public libraries
whenever possible. Based on the psycho-pedagogical model of the e-IRIS Project
(Vera-Baceta y GOmez-Hernandez, 2021), the contents are distributed in four
areas: a) Use of information in the digital context, and basic digital tools; b) Use
of digital resources in life contexts; c) Development and exercise of citizenship in
the digital context; and d) Use of digital resources for digitally excluded groups.
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The results will be obtained through a pre- and post-test questionnaire as well as a
qualitative assessment by learning mediators and the participant women.

Keywords: DIGITAL COMPETENCE; MIGRANT WOMEN; DIGITAL
LITERACY:; DIGITAL INCLUSION

Resumen

El articulo describe un programa de contenidos de formacion de competencias
digitales dirigido a una muestra de 699 mujeres migrantes residentes en la region
de Murcia (Espafia) perceptoras del Ingreso Minimo Vital, como parte del
denominado Proyecto +que Emple-A, financiado por el Gobierno de Espaiia a
través de los fondos europeos Next Generation, concedidos para paliar las
consecuencias de la pandemia por covid-19.

El disefio del programa parte de un enfoque integral de la competencia digital
segun el Marco Europeo de Competencias Digitales para la Ciudadania, DigComp
2.2, a partir del cual se han desarrollado 17 unidades didacticas, que se imparten
con apoyo de una plataforma de formacion online en 12 municipios de la regién
de Murcia, y particularmente en sus bibliotecas publicas siempre que ha sido
posible. A partir del modelo psicopedagdgico denominado Proyecto e-IRIS (Vera-
Baceta y GoOmez-Hernandez, 2021), los contenidos se distribuyen en cuatro
ambitos: a) uso de la informacion en el contexto digital y herramientas digitales
basicas; b) uso de recursos digitales en contextos de la vida; c¢) desarrollo y
gjercicio de la ciudadania en el contexto digital, y d) uso de recursos digitales para
colectivos en exclusion digital. Los resultados se obtendran mediante cuestionario
pretest y postest, ademas de una valoracion cualitativa por parte de mediadores y
mediadoras del aprendizaje y mujeres participantes.

Palabras clave: COMPETENCIA DIGITAL; MUJERES MIGRANTES;
ALFABETIZACION DIGITAL; INCLUSION DIGITAL.
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Resumo

O artigo descreve um programa de conteddos de formacdo em competéncias
digitais dirigido a uma amostra de 699 mulheres migrantes residentes na Regido
de Murcia (Espanha) que recebem o Rendimento Vital Minimo (IMV), no ambito
do denominado Projeto «+que Emple-A» Financiado pelo Governo de Espanha
através de fundos Europeus de Proxima Geracdo, concedidos para aliviar as
consequéncias da pandemia de Covid 19.

A metodologia de concepc¢do do programa baseia-se numa abordagem abrangente
da competéncia digital de acordo com o Quadro Europeu DigComp 2.2 de
Competéncias Digitais para a Cidadania, a partir do qual foram desenvolvidas 17
unidades did&cticas, que sdo lecionadas com o apoio de uma plataforma de
formacdo online. doze municipios da Regido de Mdrcia e, sempre que possivel,
nas suas bibliotecas publicas. Com base no modelo psicopedagdgico denominado
Projeto e-IRIS (Vera-Baceta y GOmez-Hernandez, 2021), os conteudos estdo
distribuidos em quatro areas: a) Utilizacdo da informagdo no contexto digital e
ferramentas digitais béasicas; b) Utilizacdo de recursos digitais em contextos de
vida; c¢) Desenvolvimento e exercicio da cidadania no contexto digital; e d)
Utilizacdo de recursos digitais para grupos em exclusdo digital. Os resultados
serdo obtidos por meio de questionario pré e pos-teste, além de avaliacdo
qualitativa por mediadores de aprendizagem e mulheres participantes.

Palavras-chave: COMPETENCIA DIGITAL; MULHERES MIGRANTES;
ALFABETIZACAO DIGITAL; INCLUSAQO DIGITAL.

Received: 27/07/2023
Accepted: 04/09/2023

1. Introduction

1.1 Justification and objective

The main objective of this paper is to describe a training content programme
developed specifically for the improvement of basic digital competences of a
group of 699 migrant women of non-EU origin, residents of the Region of Murcia
(Spain), and recipients of the Minimum Living Income (in Spanish: Ingreso
Minimo Vital, IMV; acronym to be used henceforth in the paper) or Basic Income
for Integration (in Spanish: Renta Basica de Insercion, RBI) in the framework of

the project called "+que Emple-A". The project is focused on generating
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possibilities for the inclusion and personal development of the participants, based
on the adaptation of the European Digital Competence Framework for Citizens
DIGCOMP 2.2 (Vuorikari, Kluzer & Punie, 2022) to their literacy conditions and

previous knowledge.

This is an innovative pilot project, aimed at a particularly vulnerable population
group, for the development of integrated itineraries of social inclusion with the
aim of contributing to the promotion of equality and the fight against poverty and
exclusion. It is a project that bases its intervention on accompaniment,
psychosocial care, mediation and training, subject to an evaluation of the impact
of these pathways through the randomised controlled trial (RCT) methodology
and the improvement of digital competence aligned with the Digital Competence
Framework for Citizens DIGCOMP 2.2 (Vuorikari, Kluzer & Punie, 2022).

The women who receive the IMV have difficulties in accessing most of the basic
resources and rights and do not have the tools to overcome the digital barriers they
face. According to the European Anti-Poverty and Social Exclusion Network in
Spain, these groups do not have or do not use email, do not have the means to
connect, nor do they have support networks or someone to turn to in order to
explain or guide them, therefore, they do not have the knowledge or resources to
exercise citizenship in the digital context (EAPN, 2023).

The lack of basic digital competences represents a major obstacle to their
participation not only in relation to employment (they are more exposed to
unemployment and more precarious working conditions), but in all areas of life:
health, housing, education and work. This lack of basic digital literacy is a factor,
therefore, that increases the risk of exclusion, as pointed out by Raya-Diez (2007),
Gomez-Hernandez, Hernandez-Pedrefio and Romero-Sanchez, (2017) and the
FOESSA Foundation (2021):

The digital divide entails a loss of opportunities in various areas such as
employment, education, public administration aid and social relations. This
situation of inequality leads to the perpetuation and deepening of pre-
existing situations of disadvantage, but it has also been imposed as a new
factor of social exclusion, even causing people and families who suffer from
it to distance themselves from the possibility of full participation in society
(our translation).
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Given this reality, the literacy programme aimed to focus on improving the digital
competence of the participants, so that they would be able to put into practice
skills and tools that would facilitate the exercise of their rights on an equal footing

in society.

1.2 The “+que Emple-A” Project

In 2021, the Spanish Government passed the Law establishing the IMV, an
important step in the prevention of poverty and social exclusion that provides
basic economic resources to cover the essential needs of the most vulnerable
people. The IMV is a subjective right that forms part of the protective action of
the Spanish Social Security system, and aims to guarantee a minimum level of
income to those in a situation of vulnerability so that they can cover their basic

needs and improve their opportunities for social and labour inclusion.

However, the IMV should be supported by other types of accompanying measures
in order to become a true instrument of social inclusion. In this regard, the
Ministry of Inclusion, Social Security and Migration, within the framework of the
Spanish Recovery, Transformation and Resilience Plan (specifically in its 23™
Component, entitled “New public policies for a dynamic, resilient and inclusive
labour market”), is funding a series of pilot initiatives that aim to identify
innovative and effective accompanying measures that can eventually be
transferred to stable policies after their experimental validation (Government of
Spain, 2020).

Among them is the “+que Emple-A” Project, promoted by the Cepaim
Foundation, with the collaboration of the University of Murcia and the Federation
of Municipalities of the Region of Murcia, financed through Royal Decree
378/2022 and the Resolution of 21 September 2022 of the General Secretariat of

Objectives and Policies for Inclusion and Social Welfare.

The project proposes a process of individualised social intervention that begins
with a diagnosis and the elaboration of a personalised inclusion itinerary that will
be followed throughout its duration. At the same time, the process is reinforced

with psychosocial attention through individual and group sessions of “creating
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solutions”. At the same time, intercultural mediation accompaniment is provided,
including linguistic, cultural and coexistence aspects. Finally, a training process is

carried out to improve competences and digital inclusion.

The digital competences training process, as a fundamental part of the
empowerment programme for people at risk of exclusion “+que Emple-A” and in
coherence with it, has incorporated a comprehensive and critical perspective,

aimed at increasing opportunities and citizen participation through digital media.

The project is currently being developed in 12 municipalities in the Region of
Murcia (Alguazas, Alhama de Murcia, Cieza, Cartagena, Fuente Alamo, Lorca,
Los Alcézares, Mazarron, Murcia, San Pedro del Pinatar, Torre Pacheco, and
Totana) on a total sample of 699 migrant women with different socio-
demographic characteristics, although the majority are from Morocco (75%) and
under 45 years of age (80%). It is coordinated by an entity specialised in the care
of groups of people at risk of social exclusion, as is the case of the Cepaim
Foundation. It is carried out in different municipal and youth public spaces, and
especially in public libraries, as these are a reference service for society, which
guarantees universal access to all people and has a maximum commitment to the
right to information and the development of competences, proposing the creation

of “Digital Citizenship Spaces” in them (Gémez-Hernandez, 2021).

2. Theoretical framework

This programme is part of what the professional community has been considering
as information literacy services. Information literacy is key to all education and
training, to any educational stage and to any professional practice, and also -more
and more urgently- to build an informed and ethical citizenship. Information
literacy spread internationally in basic education, especially with the Big Six Skills
model (Eisenberg and Berkowitz, 1990) which posits learning as problem solving,
and in Higher Education through the impetus given by ACRL/ALA (1989), which
described it as “competence for survival in the information age”. Years later,
information literacy was also claimed as a “basic human right in the digital world”

(IFLA, 2005), among various statements on its importance (UNESCO, 2020).
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From an information literacy perspective, the key lies in educating critical
thinking, and today it is conceived from an integrative perspective, in relation to
digital literacy and media literacy, as has been highlighted for years by UNESCO
(2013, 2021), together with recent initiatives such as MILA (2023), to foster a
multiple literacy (with information literacy as the axis) in an integrated and
holistic manner in the digital society, and highlighting its backbone role in the
configuration of a citizenship based on values of equality and democracy. In this
conceptualisation, we consider the current definition of CILIP (2018) to be of

reference:

Information literacy is the ability to think critically and make balanced
judgements about any information we find and use. It empowers us as
citizens to reach and express informed views and to engage fully with
society. (...) Information literacy incorporates a set of skills and abilities
which everyone needs to undertake information-related tasks; for instance,
how to discover, access, interpret, analyse, manage, create, communicate,
store and share information. (...) Information literacy is associated and
overlaps with other literacies, including specifically digital literacy,
academic literacy and media literacy. It is not a stand-alone concept, and is
aligned with other areas of knowledge and understanding.

In its full version (CILIP, 2018), this definition rightly situates information
literacy in five contexts essential to the lives of all people: everyday life,
citizenship, education, the workplace and health. It emphasises that the
information literacy that lies at the heart of lifelong learning is of real value in all
circumstances, that is, for everyone and throughout life. This perspective
converges with that of the DIGCOMP Framework, which focuses on digital
competence, with the information dimension as the first area of an inclusive

competence framework for citizenship education.

In the “+que Emple-A” Project, the starting point of the content programme is the
concept of digital competence understood as a set of knowledge, skills and
attitudes that enable the application of technologies to personal and community
needs in a critical, reflective and intentional way. It is a constantly evolving
competence, which can be mastered gradually (basic, intermediate, advanced and
highly specialised), and which should be applied in a contextualised way. We can
speak of a digital competence in the professional field in which we work or of a

teaching and scientific digital competence, aimed at teaching or research, but in
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this case we are referring to a digital citizenship competence: the one that all of us
require to solve our needs in our daily lives and as members of a community. In
the programme, the design of contents was oriented towards this last dimension of
the digital competence, for its application in the different facets of personal and
community life, and aspiring to the B1 level of proficiency, which is the first level
at which it can be used with autonomy according to the DIGCOMP 2.2

Framework which underpins the project.

The DIGCOMP Framework is an initiative developed by the European
Commission that addresses the growing need for digital competences in society,
introduced in 2013 (Ferrari, Punie and Brecko, 2013) as part of the “eSkills for
Jobs” project, after having included these skills among the eight basic
competences of European citizenship (Council of the European Union, 2006). In
the European educational sphere -and specifically in Spain, where our project is
being developed- DIGCOMP is the reference framework most commonly used in
the programmes for learning this competence in the formal educational system. It
provides a transferable, adaptable and scalable model from a holistic perspective

around the knowledge, skills and attitudes required for digital competence.

The DIGCOMP establishes five basic dimensions (information, communication,
content creation, security and problem solving) that integrate a total of 21 sub-

competences for a comprehensive digital competence:
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Figure 1. Competence areas according to the DIGCOMP 2.2 Framework
(Vuorikari, Kluzer & Punie, 2022. Taken from: https://joint-research-
centre.ec.europa.eu/digcomp_en)
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3. Methodology

3.1 Adapting the e-IRIS Project’s e-Citizenship Programme

For the development of the “+que Emple-A” programme, the content structure

proposed within the framework of the e-IRIS initiative and the “Digital

Citizenship Spaces” methodology has been taken as a reference. The initiative,

promoted by a group of entities including the University of Murcia, Cepaim

Foundation, the Spanish Federation of Archives, Libraries, Documentation and

Museum Societies (FESABID) and the Spanish Federation of Municipalities and

Provinces (FEMP), visualises the Spanish network of public libraries as a means

for the construction of citizenship in which a fundamental element is digital

training and the so-called “e-Citizenship” (Gémez-Herndndez & Vera-Baceta,

2021; Vera-Baceta & GoOmez-Hernandez, 2021). These trainings are combined
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with other types of actions (e-Inclusion: Individual guidance and care services for

people at risk of social and digital exclusion to respond to their specific needs; e-

Connect: Meeting spaces to promote social inclusion and cohesion through

discussion forums, talks, reading workshops, storytelling, theatre, exhibitions or

competitions that allow the interaction of different social groups, and e-Innovate,

spaces for artistic creation and social and cultural innovation), whose structure is

shown in the table below:

Table 1. Proposed content structure in the framework of the e-IRIS initiative

Module

e-IRIS trainings

For the use of
digital resources by
digitally excluded
groups

e-ICT: training in very basic skills for the instrumental use of the most
common technologies and devices.

e-Resources: digital training on the search for resources in the territory
(social, health, educational, cultural or leisure), electronic relations with
agents and administration...

e-Housing: digital training in the search for and management of residential
and housing alternatives, coexistence, neighbourhood communities,
maintenance and conservation...

e-Employment: basic training for the work environment, work or
employment literacy, job search, labour relations and labour or trade union
rights, excluding specific training for specific jobs.

For the use of
information in the
digital context

e-Information: training in the reflective and intentional use of information.

e-Thics: training in ethical aspects for the responsible use of ICT and basic
digital competence in social and current affairs information, audiovisual and
media literacy: disinformation and identification of fake news, responsible
communication of content.

e-Tiquette: training in netiquette and appropriate communication standards in
different digital contexts, networks or platforms.

e-Safe: training in the safe use of networks.

e-Organise: training in personal information management, organisation of
one’s own digital content, as well as the conservation, access and use of
personal electronic information in local environments or “the cloud”.

For the use of
digital resources in
life contexts

e-Health: digital training in health and healthy living, health and health
information on the Internet and other sources, healthy lifestyle habits,
nutrition and physical activity, personal and family health, parenthood, etc.

e-Economy: digital training in home economics, basic financial literacy,
home accounting, consumer decisions, sources of information for the private
economy and consumption, banking...
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e-Learning: training for learning, access to information and educational tools,
open educational resources...

e-Family: training on digital tools for the education of children, on digital
habits in the family context, education and family digital leisure.

e-Disconnect: training in the prevention of digital dependence, network
addiction and online time management.

e-Science: scientific literacy training, basic theory and practice of science,
technology, engineering and mathematics, promotion of STEM vocations.

e-Transparency: training on the right to know and transparency: the right to
information from public administrations.

For the e-Construct: training for the joint development of activities, collaboration in
development and the digital context and the development of cooperative citizen initiatives,
exercise of including training in citizen entrepreneurial culture.

citizenship in the

digital context e-Sustainable: training for sustainability and environmental literacy.

e-Equal: training in equality and non-discrimination.

e-GenderConnected: digital training with a gender approach.

a)

b)

3.2 Principles of methodological design of training units

Adaptation to the level of prior knowledge of the participants, both in
terms of digital competence and their level of basic literacy in Spanish. To
this end, the contents have been subject to audiovisual and graphic
adaptation to improve their usability and comprehension by a team
specialised in the design of learning materials.

Link with the real needs of the participants’ daily lives, assuming a holistic
and critical perspective of information literacy that connects training with
personal needs, innovation and citizen participation.

A meaningful, contextualised and cooperative active learning approach,
which promotes communities of practice, working groups or informal
networks with which to tackle practical problems in a collaborative and
creative way for a dynamic, active, reflective, critical, co-responsible and

shared acquisition of competences.
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4. Results

The programme designed, based on the selection of the contents considered most
necessary for the personal and social empowerment of the participating women,
includes different activities related to the use and management of information,

structured in the following four areas:

« Use of information in the digital context and basic digital tools;

« Use of digital resources for socially excluded groups;

+ Use of digital resources in life contexts: Internet and personal
development;

+ Development and exercise of citizenship in the digital context.

Aspects ranging from the fight against the digital divide, access to and use of
electronic devices, to issues more closely linked to full participation as citizens in
the territory of which they form part, are addressed. Specifically, the first module
related to the “Use of information in the digital context. Basic digital tools” deals
with training on the value of being informed and making responsible, critical and
safe use of information in an increasingly digital world. The second module
focuses on the “Use of digital resources for socially excluded groups. Useful tools
for your life in Spain” in contexts such as health, family, social services, work or
housing. The third module, on the “Use of digital resources in life contexts:
Internet and personal development”, provides training in different technological
tools to, for example, learn how to create a curriculum, develop online training to
continue learning, use of mobile banking or aspects related to digital
disconnection. And, to conclude, a final module on “Citizen development and
exercise in the digital context. Applications to simplify your daily life” deals with
contents and activities related to the handling and management of digital
documents, social media or issues of collaborative economy and citizen

participation. The following table shows the final contents taught (Table 2).
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Table 2. Contents of the Digital Training “+QueEmplea”.

Module 1. Use of information in the digital context. Basic digital tools

Unit 1. Getting information on the Internet

Information on the Internet
Why is information important?
Information search engines
The media
o TV, radio and print media
o Digital (on the Internet)
Beware of misinformation
We put into practice

Unit 2. Identifying yourself on the Internet

Digital identification

What is digital identification for?
Types of digital identification
Digital certificate

Cl@ve System

We put into practice

Unit 3. Writing appropriately in the digital context

Before writing

On which channel or medium do you write?
How to create an email account

Who do you write to?

We put into practice

Unit 4. Dealing safely in the digital context

What is cybersecurity?
Cybersecurity tips

Internet scams

Protect yourself from hackers
Keep an eye on your mobile phone
We put into practice

Module 2. Useful digital tools for socially excluded groups

Unit 5. Housing

Search for a house

What do they ask you to rent a house?
What rights do you have?

Register where you live

Some aids

We put into practice

Unit 6. Health

Health on the Internet
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The Spanish health system
The health card

The health system in Murcia
We put into practice

Unit 7. Social services and public safety

Learn about social protection in Spain
The front door. Social services

Murcia Institute of Social Action (Instituto Murciano de Accion Social, IMAS)

State aid

Aid for children and adolescents
Aid for women

Social Entities

Consulates

Citizen Security

We put into practice

Unit 8. Family

Mobile phones and children
Parental control applications
Talk to the school

We put into practice

Unit 9. Work

The world of work in Spain

What to do if you don’t have a job?
Unemployment

We put into practice

Module 3: Use of digital resources in life context

s: Internet and personal development

Unit 10.

Making a CV

How to make a good CV

Tools to make your CV

Templates to make a good CV

Tailor your CV to the job you are applying for
We put into practice

Internet training

Training to improve your chances
Internet training

We put into practice

Unit 12.

Mobile banking

Get to know mobile banking
What do | use mobile banking for?
Open a bank account

Pay with Bizum

App to make your tax return
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«  We put into practice

Unit 13. Digital disconnection
«  What is digital disconnection?
»  How do you use technology?
«  Tips for healthy digital consumption
*  We put into practice

Module 4: Development and exercise of citizenship in the digital context

Unit 14. Working with digital documents
»  Google Drive and the cloud
»  Scan documents with your mobile
»  Edit PDF documents
»  We put into practice

Unit 15. Social media
»  The world of social media
»  Be careful with your publications
» Your privacy on social media
*  We put into practice

Unit 16. Collaborative economy
*  What is the collaborative economy?
»  The second hand
»  Sharing economy platforms
»  Apps for responsible consumption
»  We put into practice

Unit 17. Citizen participation and transparency
*  Public partnerships
*  Types of partnerships
+ Participatory budgeting
«  Citizen participation offices of the local councils
«  Transparency portals
*  We put into practice

As can be seen in the comparative presentation (Table 3), the adaptation of
contents has maintained a high correspondence with the one planned in e-IRIS
and the reference to the DIGCOMP approach, but orienting itself in a more direct

way to the instrumental skills identified as more basic for the target group.
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Table 3. Matching of contents of the “+que Emple-A” Programme and the e-IRIS
Programme

Module “+que Emple-A” training e-IRIS trainings

e-Information

Unit 1: Getting information on the Internet .
e-Thics

Module 1: Use of
information in the
digital context: Basic

Unit 2: Identifying yourself on the Internet |e-ICT

digital tools. Unit 3: How to write in a digital e-ICT
environment e-GenderConnected
Unit 4: Cybersecurity e-Safe
Unit 5: Housing e-Housing
Unit 6: Health e-Health

Module 2: Use of

d'g'tal resources for Unit 7: Social Services and Citizen
socially excluded e-Resources

groups: Useful tools for Security
our life in Spain. . . .
yourrie in spai Unit 8: Family e-Family
Unit 9: Work e-Employment
Unit 10: Making a CV e-Employment
. Module 3 Use_ Of. Unit 11: Online training e-Learning
digital resources in life
contexts: Internet and Unit 12: Mobile banking e-Economy
personal development.
Unit 13: Digital disconnection e-Disconnect

Unit 14: Working with digital documents | e-Organise

Module 4: Citizen | Unit 15: Social Media e-ICT
development and
exercise in the digital e-Economy

context: App]ications Unit 16: Collaborative Economy
to simplify your daily
life.

e-Sustainable

e-Construct
Unit 17: Citizen participation e-Equal
e-Transparency

The development of the teaching is based on micro learning units (videos,
presentations or infographics) with a simple, visual and basic design, with
different levels of understanding adapted to the level of the participating women.
In addition to these contents, “meeting spaces” are planned in which work will be

carried out, both in person and online, on issues such as citizen participation,
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stereotypes, the construction of alternatives to discourses or messages of hate or
knowledge of local history and historical memory, through various sources such

as archives and digital libraries.

For the delivery of the programme, a group of educators has been selected, who
have been immersed in the contents of the programme and have received specific
training for its teaching-learning. After that, they have started the training with the
target group of women, supported by a technological platform in which the
contents and learning actions are managed, the initial and final diagnoses of the
participants are carried out, as well as the monitoring of the results in the different
lines of action, so that the economic resources contributed to the project by the
financing entities can be validated and justified. This platform, which centralises
the educational content, will also serve as a workspace for mediators in the
literacy process, and can be an open knowledge portal on the contents of the
programme (Guerrero-Romera et al., 2021).

The training activities begin with explanatory videos, followed by a series of brief
conceptual contents on the competence to be developed, and some practical
exercises to be carried out, supported by guidelines that set out the steps of the
tasks. Finally, each unit includes a multiple-choice questionnaire to be answered
through the learning platform. The following images show some views of the

training on the platform.

Image 1. Overview of the course in the platform

Area personal » Mis cursos » emplea > BLOQUE 1. Uso de la informacion en el contexto dig.. u

Espacios de ciudadania:; Fo[)macién permanente [ avisos recientes
en competencias digitales basicas

Afadir un nuevo tema..

(AGn no se han publicado

Que
Emple_ noticias.)
a

El objetivo de esta formacién es conocer y poner en prictica competencias y herramientas
digitales, que contribuyan a promover la participacién y a ejercer nuestros derechos en un plano
g, 3 : YR P P ¥ P ﬂ Bloque 1. Estado
de igualdad en la sociedad.
de finalizacién

Avisos

El objetivo de esta formacion es conocer y poner en practica competencias y herramientas lllllllllll'
Cologue el puntero del raton

digitales, que contribuyan a promover la participacién y a ejercer nuestros derechos en un plano
de igualdad en la sociedad.

encima o toque la barra para

Avisos
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Image 2. Overview of practices and tasks on the platform

i mas informacién.
Unidad 1: Informarse en Internet e

Vista general
H Recursos y actividades de estudiantes

ﬁ Contenido Unidad 1. Informarse en Internet

>y ey
HERAN]

r:
9O

‘i Actividad Unidad 1. Informarse en Internet. Nos Informamos

n Bloque 4. Estado

&/ Cuestionario Unidad 1 de finalizacién

2]
s

73]
N

&&) Practica Unidad 1 'I ll II'
Unidad 2: Identificarse en Internet II
Coloque el puntero del ratén

: encima o toque la barra para
Recursos y actividades @ -

maés informacién.

i Contenido Unidad 2. Nos identificamos en Internet i Vista general
B Actividad Unidad 2. Nos identificamos en Internet % de estudiantes
-
« Cuestionario Unidad 2 o

\=, Préctica Unidad 2 L

Image 3. View of explanatory videos in learning units
( ]

Empie-
a

En este video te ensefniamos h

+

coémo preparar tu ordenador o ; paror tu ot denariof GO

pora que sea més segur

movil para que sea mas seguro.

Image 4. Overview of an evaluation test on the platform

Area personal » Mis cursos > emplea > BLOQUE 2. Uso de recursos digitales para tu vida e... » Cuestionario Unidad 8 » Vista previa

Tiempo restante
Pregunta 1 Sin responder atn  Puntda como 1,00 ¥ Marcar pregunta

iLos padres y las madres deben poner normas en el uso del mavil a sus hijos?

a. Siel mdvil es del nifio los padres y las madres no pueden poner normas
b. Si, como en todo los padres y las madres deben poner limites y ensefiarle al hijo/a a hacer un uso correcto del dispositivo

c. Sidebe haber normas pero es mejor que las normas las ponga el hijo

Pregunta 2 Sin responder ain  Puntia como 1,00  Marcar pregunta

JEs bueno que los nifios aprenda a comer viendo el mdévil y el ordenador?

a. Los nifios de 0-2 afios es mejor no vean nada en pantallas
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As for the results, although they are not yet available as this is an ongoing
research, they are expected to be obtained from an evaluation based on a pre-test
and a post-test questionnaire, as well as a qualitative assessment through the
analysis of the experience by those who have taught the programme and the
participating women, who are undoubtedly the protagonists of this project. For the
time being, some initial assessments can be made on the basis of informal
testimonies from the participants and their trainers, which show very positive
results: a high level of motivation and involvement on the part of the participants
is perceived, there have been no withdrawals from the programme, and the
contents have been considered adequate, although in some cases they have been
considered somewhat extensive, and difficulties in understanding the terminology
have been highlighted (due to the participants’ level of studies or knowledge of
Spanish). For these reasons, there is also a clear need to include more visual clues
to support comprehension, to use a greater number of interactive videos, and to
revise the difficulty of some of the practices or tasks, reinforcing where necessary

the guidance to improve the use of electronic devices.

5. Final reflections

The European Declaration 2023/C 23/01 of 23 January 2023 on Digital Rights and
Principles for the Digital Decade places people and their rights at the centre of the
digital transformation and focuses on improving their daily lives and building a
more inclusive and healthy society, in which the intensive use of technology is
also extended to all people. Our digital competences training programme aims,
along these lines, to provide tools, to put public resources at the service of people
for the exercise of citizenship and the improvement of well-being and quality of
life. And to do so, in particular, with those in situations of vulnerability and digital
exclusion in mind, to provide them with a training base that can contribute to

improving their lives.

We believe that this could be a unique project in Spain and in Europe, for the
validation of methodological models of inclusion complementary to the
perception of the Minimum Living Income, which in this case focuses on migrant

women in situations of inequality, and in which there is an intersectionality due to
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their double condition as women and migrants. It is a project that weaves alliances
of people, spaces and resources, based on the concept of networking, shared
leadership and varied wills (political, institutional, university and social), to
recover women in exclusion and accompany them in their process of social
inclusion and citizen participation. This may lead to a form of social innovation
through the management of solidarity and inclusion, in which the territory is
proposed as a space for intervention and digital education to address a triple gap:
the social, the digital and the gender gap. These divides are addressed through six

key elements:

1. To generate a transformative and inclusive digital learning experience for
vulnerable women.

2. To implement innovative, practical, personal and personalised training,
adapted to women’s needs, areas and contexts of life.

3. To support the training with the accompaniment of mediators for its
development through virtual and synchronous blended learning, with
individualised support and follow-up.

4. To develop training in an ecosystem of learning and evaluation of the
pathways that allows the achievement of results and evidence derived from
monitoring.

5. To count on the participation, collaboration and involvement of different
agents and sectors and networking (community, universities, teaching and
research teams, social entities, town councils, libraries, municipal
services).

6. To complement the intervention with different actions: psychosocial care
and support, accompaniment through intercultural mediation or

community participation in the territory.

The analysis of the experience by the different agents that have participated in its
development and the assessments following its implementation may provide
elements for reflection and methodological tools for intervention, and for the

development of digital training initiatives linked to social inclusion itineraries that
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contribute not only to greater access and interaction with the digital world but also

to an increase in citizen involvement and participation.

We consider it essential that the mastery of digital competences is seen in
government policies as a fundamental aspect for everyone. Having the skills to
cope in a changing and hyper-connected digital environment is a determining
factor for social inclusion and citizen participation in general, but it is especially
sensitive for certain vulnerable groups that may be excluded by not providing
adequate mechanisms for technology to reach them without generating a double

gap, both digital and social.
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